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Course Description

“Some of the statistics… are indeed hellish, but abandoning hope is preciously what we must not do. To despair when confronted with the challenges we have created would only assure a human and natural calamity we still have the power to avoid.  There are solutions, but we will not seek them or appreciate their urgency unless we first understand the problems.”  
:: James Gustave Speth, 2005
“As individuals we are linked to the whole; how to connect the individual and the global, the personal and universal—this is the destiny and special challenge of our time.”
:: Jonathan Mann, Danile Tarantola, and Thomas Netter, 1992
This course explores how communities understand, experience, and challenge their chemical environment and its implications on human health and community well-being.  While this course begins with an in-depth study of how communities, law makers, and other stakeholders deal with local polluters and hazardous waste, the course quickly extends beyond these common scenarios to consider other ways that chemical pollutants affect communities. 

Environmental analysts have noted that, “what were once strictly local impacts not only intensified locally but became regional and even global in scope” (Speth 2006: 14).  Indeed, chemical pollution is on the move, and affects a wider radius of communities than those that neighbor factories.  Whether transported across the globe in container ships, or on wind and air currents that circulate persistent organic pollutants, communities now contend with pollution that originates halfway around the world.  The next generation of environmental health advocates, professionals, and policymakers, more than ever, must understand the global spread and accumulation of chemical pollution, and of the systems (social, geopolitical, and geologic) that distribute pollution across people and places.  
Through readings and films that span many disciplines and sectors, this course seeks to help students identify and critically examine what drives this next wave of environmental health and justice issues faced by communities in the US and abroad, and to begin articulating possible next steps to protect and empower them.  
We will examine community health struggles against factories (both locally-owned and multinational firms) in Massachusetts, Canada, and Vietnam, and contrast these “fenceline” struggles with the experience of communities on the receiving end of the global trade and long-range transport of toxics.  We will examine how indigenous communities living in the circumpolar North address the accumulation of chemical pollution in their bodies and traditional foods at far higher levels than those of us living at lower latitudes, a discrepancy so striking that one journalist defined this “the greatest environmental injustice ever perpetrated.”  We will also look at the communities affected by the global trade in toxic electronic or “e-waste,” generated when we discard, even recycle, our gadgets for the latest technologies. Throughout, students will consider a range of policy, legal, advocacy, and business-side solutions.  Student also will consider what implications today’s cutting edge environmental science, policy, business initiatives, and advocacy will have for communities, and to re-imagine what might happen if the next wave of science, advocacy, and policy was community-centered and community-driven.  
Learning Goals

Through this course, students will: 
::Recognize how community environmental health is affected by a complex global web of mobile pollutants, migrating hazardous wastes, as well as by rapid changes in scientific understanding, policy, and production systems and manufacturing supply chains. 
::Identify the interaction between environmental health problems and social, political, and economic problems.

::Contrast the experience of communities challenging localized versus diffuse and cumulative sources of pollution.

::Explore how communities are a vehicle for environmental change, knowledge creation, and  new approaches to supporting environmental health, and the factors that impede such change.

::Define opportunities for community-focused solutions amidst growing awareness that environmental health problems are global in scope, and a marketplace that increasingly individualizes and commercializes their resolution.

::Analyze the role of dualistic thinking in debates about community environmental health, and assess alternative perspectives that chart a new course for science, policy and collective action.
::See yourself and your communities as part of an interconnected system of people and places that use and are affected by chemical pollutants and hazardous waste.
::Learn among a productive community of learners, where we support each other’s learning, and hone our communication skills. 
Required Readings
Four books are available at the bookstore:

:: Silent Snow: The Slow Poisoning of the Arctic (Marla Cone, 2005, Grove Press)

:: High Tech Trash (Lizzie Grossman, 2007, Island Press)

:: No Safe Place, 2nd edition  (Phil Brown and Edwin Mikkelsen, 1997, University of California Press).

:: Red Sky at Morning: America and the Crisis of the Global Environment (James Gustave Speth, 2004, Yale University Press).
*Additional readings and films will be posted on Blackboard, distributed in class, or are available on-line (and hyperlinked in this document).  

Opportunities for Points and Feedback

1. Class Participation (25%)
“If you have an apple and I have an apple and we exchange these apples then you and I will still each have one apple.  But if you have an idea and I have an idea and we exchange these ideas, then each of us will have two ideas.”

:: George Bernard Shaw

A seminar is only interesting—and only worth prying ourselves out-of-bed before 9AM—when everyone contributes by showing up, doing the reading, preparing comments and questions, and sharing them with one another.  

I take class participation seriously, as reflected by the fact that it accounts for ¼ of your final grade.  

How much you get out of your experience –and how much, as a class, we learn collectively—

depends on your preparation outside of class and your active engagement with me and your colleagues during class.  Your enrollment expresses your commitment to complete all readings and assignments.   Your enrollment also expresses your commitment to show up every day, on time, and prepared to participate.  “Being prepared” means that (a) you have read the assigned readings actively so as to grasp their main argument, and (b) you use the readings to inform your questions, comments, postings, or discussion. 
I recognize the wide spectrum of ways that students might participate in a seminar.  Students may contribute by asking questions about the reading assignments and topics, sending relevant newspaper or Internet articles of interest to the class, and/or actively participating in discussions and small group activities.  I will also provide opportunities to engage in small group discussions, in-class reflective writing, and reading/commenting on each other’s work and ideas.  

If you still feel uncomfortable speaking in class and are worried about your participation, come talk with me afterwards (or during my office hours) where we can chat about additional strategies for increasing your comfort level. 


2. Weekly Reflection Papers (25%)
“How do I know what I think until I see what I say?”

::E. M. Forster

Each week, please submit a response paper that critically engages one or more of readings, or (when applicable) addresses one of the thought questions I’ll pose to you at the end of class.   Some weeks, I will provide writing prompts or thought questions to jump start your reflections on the readings.  Other weeks, you are free to engage the themes, issues, readings that speak to your interests. Your response paper is due the same day that we discuss the reading(s) it addresses; late papers will not receive full credit.  Your response paper should be at least one (1) complete page long, but no more than two.  While I intend for these paper to help you engage and understand the readings, at the same time, the reflections must do the following to earn a plus:

Briefly, and in your own words, summarize what you understood to be the key point or themes of the reading(s).  
Draw connections to other readings, provide a critique, or raise questions or points for clarification.  That is, I ask that you bring original thought or critique to bear on the topic.  
These will be graded on a plus, check, minus scale.  To receive an A for the your response papers overall, at least ½  must have earned a plus.
In class, be prepared to share your responses with your colleagues, and to offer feedback on their reflections.

***A total of TWELVE (12) reflections will be due over the semester.  This builds in ONE (1) freebie week –of your choosing— where you can skip submitting a reflection.  Please note that I still expect you to complete the reading for that day, and we all will hold you accountable for your participation in class, like always.  
3. News Review Analysis and Presentation  (5%)
My due date is:  ________________________
Once over the course of the semester, you will take the responsibility for conducting the class’s “news review.”   A sign-up sheet will be circulated in class.  For your week, review 2-3 days worth of community environmental health headlines and news coverage organized by the news service, Environmental Health News.  You can do this by subscribing to the “Above the Fold” daily news update compiled by www.EnvironmentalHealthNews.org, or by visiting that website, and skimming articles in the left column of the website, which are identified by the editors of the service as the top headlines for that day.  You can also visit the archives to see headlines from previous days.
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Follow the link to skim those news articles that discuss a community environmental health issue, as you understand it.  Also, sometimes the editors from Environmental Health News may place a feature article in the upper right corner of the homepage.  Here is another place where community environmental health issues receive in-depth coverage by top investigative journalists working on the “environmental beat.”  Please note that not all news may be relevant.  It is your job to parse out what issues are relevant for communities, and to identify the main issues across the headlines for that time period.  
Afterwards, you will write a 1-2 page summary and analysis of the coverage, as well as prepare a 5-8 minute presentation.  At the beginning of the class period, you will bring your colleagues up-to-speed on the week’s top news with a five minute presentation. (Typically, the key to a good presentation is to remember that your audience can assimilate a maximum of three overarching points.)  
In both your paper and your presentation, review key issues communities are facing (and newspapers are reporting on).  Providing a laundry list of issues and communities is not the goal of this assignment.  To receive full credit for this assignment, both your presentation and your written synopsis must do two things: (1) condense, categorize and thematically organize key issues in ways that would be of interest and value to your colleagues, and (2) make at least one connection to issues or themes from course readings and discussions.   In your analysis, some overarching questions you might consider: Who are the communities affected and how do they relate and compare to one another?  What are the key scientific issues and/or policies in play, and what do the articles portray as the role of scientists and policymakers?  Who are the stakeholders involved?  How are problems, and the proposed solutions, framed?  And, how might these issues, or there solutions, be interconnected? 
4. Seminar Paper (45%)  (Submitted in two parts, first part 15% + second part 30%)
Community environmental health issues are diverse as they are complex, covering subject material far greater than what we could cover in a semester.   Each student will select a community environmental health issue that he or she will investigate over the course of the semester.  This assignment will provide you with an opportunity to explore an issue of interest to you in a way that builds on what you are learning through class and readings.  It also will give you and opportunity to learn with and from your peers about issues that you might not otherwise know about.  For topic ideas, I will provide you with a list of emerging issues that might pique your interest.  You also will scan the news for environmental health issues facing communities right now.  The paper will be submitted in installments over the semester to ensure you have opportunities for feedback from me and your colleagues in the seminar.  The final paper should be in the range of 12-15 pages.
Part I:  Description of Paper Topic and Annotated Bibliography (15%)

Due in class, February 12.
Browse the news for a community environmental health issue that captivates your interest.  Great places to start include the on-line news service environmentalhealthnews.org, which connects you to news headlines each day, as well as Lexis Nexis (available through the Tisch Library website).  Locate one published article, preferably from a newspaper (rather than magazine), that provides you with an entrée into the topic.  Newspapers that cover of environmental health issues include the Washington Post, New York Times, Chicago Tribune, Los Angeles Times, Boston Globe.)  Also, Environmental Health News recently started doing its own investigative journalism on environmental issues, and may be another good place to start (www.environmentalhealthnews.org).  Then, draft a brief, 1 paragraph summary of the issue, followed by a one paragraph summary about the science and policy issue/issues you will explore over the semester. Please submit a copy of the original article with your paper topic

As part of this assignment, you must then identify at LEAST 5 additional, published sources of information on the topic you’ve chosen. Acceptable sources may include newspaper articles, journal articles, “white papers” and reports published by non-governmental (e.g., The International POPS Elimination Network) or government agencies (e.g., EPA, GAO, National Academy of Sciences), magazine articles, books, or documentary films.  You may use the internet to help identify sources.  Also, the reference librarians at Tisch are underutilized and highly valuable resources for you in locating these sources!  
Websites are unacceptable citations.  In your final paper, you may refer to the websites of activist groups and non-profit organizations working on your issue of concerns, but for this exercise these will not count towards the sources required for this part of the assignment.  However, you may use reports written by non-profits and social movement organizations.  Further instructions on preparing an annotated bibliography will be supplied.
Part II: Analysis of the Science and Policy Issues (30%)
Based on these sources, and whatever others you deem important and worthy, write a 12-15 page* paper that succinctly reviews and analyzes the state of scientific research and policy debates regarding the community and issue/concern that is the focus of your paper.  To inform your writing and analysis, please draw from at least TWO (2) readings from the syllabus AND the FIVE (5) additional, published sources on the topic you’ve chosen. 

A more detailed description of the project will be distributed separately.
*Please note: Despite what we all may think initially, it is harder to write shorter papers than longer papers.  Writing shorter papers requires investing time in editing and revisions that lead to a deeper understanding of the key issues and what you have to say about them.  This process, in turn, generates more succinct writing, more cogent analysis, and better organization—all qualities of a well-written paper, all necessary components of effective communication that will be essential to your life beyond Tufts.  

Draft Due Friday, April 24 by 12 NOON (at the Community Health Program):

I will grade this draft, and if you want, you can either keep the grade you receive on the draft, or rewrite it based upon my feedback. However, in order to receive credit, or for your grade to count, I require that you submit a polished paper that is at least 10 pages and reflects your best work (anything less will result in losing ½ a grade on your final project).   
Should you chose to revise and resubmit, the final draft will be due on Wednesday, May 6th, by 12 NOON (at the Community Health Program).  
Note: You may be asked to report on your projects periodically during the semester.  This way, we all benefit from your learning, and you have an opportunity to give and receive feedback.
Late Work.  All work is expected on time.  Late work will be docked a ½ grade per day it is late.  If you have a valid reason why you need more time, you must discuss this with me before the due date.  As is the general policy of other seminars in the Community Health Program, computer/printer failures, in general, are not valid excuses for late work.  I strongly urge you to email yourself drafts of your work regularly, or to backup your work in some other way.  Never trust that your hard drive won’t melt down when you need it most.  On this point, I write from experience!

Unit I:  The Chemical Environment of Communities


Class 1.  Orientation and Overview
January 15
Class 2. Chemicals, Toxic Ignorance, and Human Health
January 22   
To prepare for class, please read:
James Speth. 2006.  Selected chapters from Red Sky at Morning.
Part I: World of Wounds, Chapter 1 (Environmental Challenges Go Global), Chapter 3 (Pollution and Climate Change in a Full World).  (Handout)
Sandra Steingraber.  2000. The Social Production of Cancer: A Walk Upstream.  In: Reclaiming the Environmental Debated: The Politics of Health in a Toxic Culture.  MIT 2000:  19-38.  (Handout)
Peter Montague.  2009.  Can Chemicals Be Regulated?  Rachel’s Democracy and Health News, 993. January 8, 2009.  Available on Blackboard, or at: http://www.precaution.org/lib/09/prn_dhn090108.htm
Please watch the 20 minute film “10 Americans” available on this website:

http://www.ewg.org/kidsafe
Finally, please skim:

Tom Estabrook and Joel Tickner. 2001.  Facing Our Toxic Ignorance.  

Available on Blackboard, or at: 

http://sustainableproduction.org/precaution/back.brie.faci.html
Class 3. Which Communities? The Distribution of Pollution across People and Places 

January 29
To prepare for class, please read the following FOUR (4) pieces: (all available on Blackboard):

Rachel Morello-Frosch.  2002.  Discrimination and the Political Economy of Environmental Inequality.  Environment and Planning C: Government and Policy 20: 477-496.

Eric J. Krieg and Daniel J. Faber.  2004.  Not So Black and White:  Environmental Justice and Cumulative Impact Assessments.  Environmental Impact Assessment Review  24: 667-694.

Devon Sturges and Gilbert Gee.  2004.  Environmental Health Disparities:  A Framework Integrating Psychosocial and Environmental Concepts.  Environmental Health Perspectives 112: 1645-1653.

Theo Colborn, Dianne Dumanoski, and J. Pete Myers.  1996.  “To the Ends of the Earth.” Excerpt and (very!) truncated chapter from, Our Stolen Future (New York: Dutton/Penguin).  Chapter excerpt, available on-line at: http://www.ourstolenfuture.org/Basics/chapter_excerpts/6totheends.htm
*After you read the short passage, follow the link marked: “an animation of this chapter.”  This will lead you to a pbs.org website.  Click on the link: “see a flash animation of a PCB molecule,” which allows you to follow its “toxic journey.” 

Unit II:  “Fenceline” Struggles for Community Health

Class 4. When the Polluter is (in the) Community: An Historical Snapshot of Players, Power and Possibilities

February 5
To prepare for class, please read No Safe Place in its entirety.  

To supplement your reading, please out the following scenes from A Civil Action, on Youtube.com:

http://www.youtube.com/watch?v=PV_UwrEeEgI&feature=related
http://www.youtube.com/watch?v=BrkgIOZEGX4
Class 5. Intensification of Fenceline Struggles: New Science, Global Production, and the Role of Courts 

February 12
To prepare for class, please read
Jim Motavelli. 1998. Toxic Targets: Polluters that Dump on Communities of Color Are Finally Being Brought to Justice.  E Magazine.  Available at: http://www.emagazine.com/view/?250
Dayne Nadine Scott. 2008. Confronting Chronic Pollution: A Socio-Legal Analysis of Risk and Precaution. Osgood Hall Law Journal.  Available on Blackboard.
If you would like more scientific background on the issues raised by Scott, Dr. Theo Colborn is a top expert.  Here is a quick commentary she wrote:
Theo Colborn.  2007.  The ED You Should Really Be Worried About: Endocrine Disruption.  Available on Blackboard, or at:  http://gristmill.grist.org/story/2007/8/15/104934/059
*NOTE: No class on February 19th.
Class 6. Information, Community Action, and Inaction 

February 26
To prepare for class, please read:
Dave Hill. 2009. City of Tonawanda: Council Asks Tonawanda Coke to Be a Better Neighbor. The Tonawanda News. January 6, 2009.  Available on Blackboard, or at: http://www.tonawanda-news.com/local/local_story_006232146.html
Erika Engelhaupt. 2009.  Happy Birthday, Love Canal.  Chemical and Engineering News. November 17, 2008.  Available on Blackboard, or at: http://pubs.acs.org/doi/pdfplus/10.1021/es802376z
Marci Culley and Josheph Hughey.  2008.  Power and Public Participation in a Hazardous Waste Dispute: A Community Case Study.  American Journal of Community Psychology 41: 99-119. Available on Blackboard, or at http://www.springerlink.com/content/2v5v0515w86j922k/fulltext.pdf
Dara O’Rourke.  2001.  Community-Driven Regulation: Towards an Improved  Model of Environmental Regulation in Vietnam. From: Livable Cities: The Politics of Urban Livelihood and Sustainability, Peter Evans, ed. (University of California Press). Available at: http://nature.berkeley.edu/orourke/PDF/chap4-public.pdf
Also, before coming to class, please glance through the following two websites:  www.scorecard.org and www.superfund365.org.  On scorecard.org, enter the zip code of communities where you have lived, or now live.  Investigate what Superfund cites are near your home.   Who are the major polluters in your area?  Then, on superfund365.org, a public art project, “visit” some of the Superfund sites documented by the project.   Also, be sure to consider these two additional questions:

What is the status of Superfund today?  


Skim content at:  http://www.scorecard.org/env-releases/def/land_gen.html, and


http://www.scorecard.org/env-releases/def/land_superfund_overview.html
 What is the toxics release inventory and what does it have to do with community health?

Skim content at: http://www.epa.gov/tri/triprogram/whatis.htm
For additional background, you also can visit the links available on this site:
http://www.pbs.org/tradesecrets/options/righttoknow.html
Unit III. Communities on the Receiving End of Mobile and Global Pollution

Class 7. Global Transport of Persistent Pollutants
March 5     
To prepare for class, please read Silent Snow in its entirety.  

To supplement your reading, please watch the very brief documentary “I Will Fight Until I Melt” about another community (in Alaska) who, like those communities portrayed in Silent Snow, are on the receiving end of persistent pollutants, but also face the legacies of a once, heavily militarized (and now contaminated) region.  You can access the film via this website:
http://www.akaction.org/annie_alowa.htm
Class 8. Mobile and Global Problems: The Role Global Governance Solutions?

March 12

To prepare for class, please read:
James Gustave Speth. 2006.  Selected chapters from Red Sky at Morning.  
Part II.  …And the World Responds, Chapter 4: 1st Attempt at Global Governance; Chapter 5 Anatomy of Failure.  Pp. 75-116.
Jack Weinberg/International POPs Elimination Network. 2008.  An NGO Guide to Persistent Organic Pollutants: A Framework for Action To Protect Human Health and the Environment From Persistent Organic Pollutants (POPs). Available on Blackboard.  **Note, this is an 80-page report; exact pages to focus on will be discussed in class.
Finally, please select and read one (1) article from the following selection, all on the convergence of 2 global issues—pollution and climate change.  Please be prepared to share what you learn!

Ewen Callaway. 2008.  Melting Glaciers Release Toxic Chemical Cocktail.  The New Scientist.  Available at: http://www.newscientist.com/article/dn13848
Elizabeth Grossman.  2008.  Poison Ice.   Available at: 


http://www.salon.com/news/feature/2008/04/30/arctic_pollutants/
Ian Austen.  2009.  “The Costly Compromises of Oil from Sand.”  The New York Times.

Available at: http://www.nytimes.com/2009/01/07/business/07oilsands.html
Mark Dowie.  2009.  “Nuclear Caribou: Who and what lies between the mining corporations and the uranium needed to power a nuclear renaissance?”  Orion Magazine. (Available on course website.)  

***No class March 19th.
Class 9. High Tech Production and the Global Movement of Toxics
March 26

To prepare for class, please read High Tech Trash in its entirety.  

To supplement your reading—and to bring these issues into vivid detail—please browse the photographs and interactive materials I placed on the course Blackboard website.  Many refer to organizations Grossman writes about in High Tech Trash.  You can get to these websites via the “external links” section and open the folder labeled “Global Trade in e-Waste.”  In particular, please view the two photograph collections from National Geographer and from Greenpeace-CHINA. 
Class 10. Mobile and Global Problems, Part II: Role of Individuals and Individual Communities  

April 2
To prepare for class, please read:
Andy Szasz.  2008.  The Dangerous Delusions of “Inverted Quarantine: How People’s Impulse to Protect Themselves from Poisons Can Actually Hurt the Environment.” The Chronicle Review. 25 January 2008.  Available at:  http://chronicle.com/cgi2-bin/printable.cgi?article=http://chronicle.com/free/v54/i20/20b01201.htm
Sandra Steingraber.  2007.   “Environmental Amnesia: While Questioning What We Buy, We've Forgotten Where We Live.”  Orion Magazine.  Available at: http://www.orionmagazine.org/index.php/articles/article/2981/
Norgaard, Kari. 2006. ‘We Don’t Really Want to Know’ The Social Experience of Global Warming: Dimensions of Denial and Environmental Justice. Organization and Environment 19 (3).  Available at:  http://www.whitman.edu/environmental_studies/faculty/OE19.pdf
Bill McKibben.  2008.  Multiplication Saves the Day.  Orion Magazine.  Available at:
http://www.orionmagazine.org/index.php/articles/article/3650/
Class 11. Mobile and Global Problems, Part III: Refocusing on Rights and Communities
April 9
To prepare for class, please read from the following four (4) selections:

James Gustave Speth. 2006.  Selected chapters from Red Sky at Morning.  

Chapter 9 Doing Good Governance Seriously. Pp. 172-190.
Tim Montague.  2008.  How to Protect the Future (An overview of the report, Models for Protecting the Environment for Future Generations, released by the Science and Environmental Health Network and The International Human Rights Clinic at Harvard Law School.) Available at: http://www.precaution.org/lib/08/prn_protecting_the_future.081119.htm
Selected pages from:  Science and Environmental Health Network and The International Human Rights Clinic at Harvard Law School. 2008.  Models for Protecting the Environment for Future Generations.  Available at: http://sehn.org/pdf/Models_for_Protecting_the_Environment_for_Future_Generations.pdf
Center for Progressive Reform.  2008.  “An Executive Order for Environmental Justice: Keeping the Promise.  Available at: http://www.precaution.org/lib/08/prn_cpr_ej_exec_order.081113.htm
Unit IV: Looking Ahead


Class 12. Making Connections, Moving Beyond Binary Thinking

April 16

To prepare for class, please read:

James Gustave Speth. 2006.  Selected chapters from Red Sky at Morning.  

Chapter 8 Attacking the Root Causes Pp. 151-171.
Robert Gottlieb. 2001.  Livable Regions and Cleaner Production.   Excerpt from Environmentalism Unbound (MIT Press).  Pp. 47-77  (Handout)

Class 13. The Coming Wave of “Clean and Green” Production: Transformations, Learning from Mistakes, and Maintaining Hope

April 23
“The Green Wave is Coming; Will It Lift All Boats?”   

::The Ella Baker Center for Human Rights.  

James Gustave Speth. 2006.  Selected chapter from Red Sky at Morning.  

Chapter 10, The Most Fundamental Transition of All. Pp. 191-201.
Also, please skim:

The Green Jobs Campaign of the Ella Baker Center for Human Rights.  2005.  What Is the Green Wave?
  Available at: http://ellabakercenter.org/page.php?pageid=28
Green For All, Annual Report 2008  Available at: http://www.greenforall.org/resources/green-for-all-2008-annual-report
:: On Discussion ::





In order to allow discussions to proceed smoothly, I have two requests.  First, I ask everyone’s cooperation in developing and maintaining a supportive classroom environment that allows all students to engage in meaningful and serious discussion without fear of rebuttal or personal attacks.  The topics we will discuss in this class pertain directly to issues that may affect any one of us on a deeply personal level, and so I ask that you maintain a respectful stance toward one another.  Listen to one another.  And, when you respond to others’ statements, please try to address the substance of the ideas, rather than making personal comments or criticisms.  





Second, I ask that we not let the latest technologies interrupt our time together.  Please extend your colleagues’ and me the courtesy of turning off your cell phones and save that otherwise pressing text message, IM, or Facebook poke/tag/wall posting, etc. until after class. 
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